
SCHOOL VICTIMIZATION IN TRANSGENDER PEOPLE: A 

SYSTEMATIC REVIEW. 

Background and justification of the subject of study: 

School violence is defined as a conduct of physical and / or psychological 

persecution carried out by a student against another, whom he or she chooses as a 

victim of repeated attacks; this action, negative and intentional, places the victim in a 

position from which he can hardly escape by his own means; the continuity of these 

relationships causes the victims effects such as decreased self-esteem, anxiety states and 

even depressive symptoms, which hinders their integration into the school environment 

and normal development during their learning process (Jiménez-Barbero, Ruiz-

Hernández, Llor-Esteban, & Waschgler, 2016; Olweus, 1994, 1996). 

According to statistical data, nine out of ten transgender teenagers are bullied at 

school (Greytak, Kosciw, & Diaz, 2009). Furthermore, almost half (46%) are absent 

from school one day a month because they feel unsafe (GLSEN, 2012). Moreover, 45% 

of transgender students dropped out due to bullying suffered by their peers and the 

transphobia developed by the institutions (UNESCO, 2012). In addition, they showed 

that academic performance was negatively affected by reaching low grades at the end of 

their studies, which negatively influenced their job expectations. (Toomey, McGuire, & 

Russell, 2012). 

Transgender people are victims of a greater number of bullying cases than other 

students during the school period (Moran, Chen, & Tryon, 2018). In this sense, it has 

been pointed out that there are several factors that influence the victimization of 

transgender people during this stage (Walls et al., 2018). Evidence shows that 



transgender teenagers are twice as likely to suffer truancy due to the consequences of 

victimization in school (Day, Perez-Brumer, & Russell, 2018). This fact hinders their 

training and limits their future professional development (Poteat, Mereish, DiGiovanni, 

& Koenig, 2011). Besides, it has been shown that the inclusion of transgender 

populations in the school curriculum is related to a greater perception of security by 

these (Toomey et al., 2012). In addition, the presence of another factor such as the 

support of peers, teachers and parents was related to a reduction in the negative 

consequences of victimization (Moran et al., 2018). 

Moreover, the perception of a safe school climate has an important implication 

in the academic performance and psychosocial environment of transgender people 

(Gower, Forster, et al., 2018). The literature also highlights the need for schools to 

implement bullying prevention programs that address bullying based on prejudices 

towards transgender people (Jiménez Barbero, Ruiz Hernández, Llor Esteban, & Pérez 

García, 2012). Similarly, it is required to provide support to transgender youth, through 

the creation of support groups aimed at them, trained teachers and inclusion of content 

about this topic in school planning (Clark, 2017). In addition, a school climate that 

accepts a wider range of gender expressions for all students should be encouraged 

(Gower, Forster, et al., 2018). This initiative will not only favor the acceptance of these 

students, but also it will help to develop their social skills and enhance their personal 

growth (Gower, Rider, et al., 2018).  

In the light of the above, I consider it of  importance to investigate the different 

factors that influence victimization of transgender people during the school stage in 

order to facilitate the development of strategies that guarantee the inclusion of 



transgender people in the school, offering thus a greater amount of resources that allow 

them to grow and develop fully in the different areas of the person. 

Objective. 

Examine the factors that influence the victimization of transgender people 

during the school stage. 

Study selection criteria. 

The studies were included in the review if they met the following criteria: (a) 

their objective should be to study bullying in transgender people; (b) the age group of 

the study population will cover from the beginning of the school stage until the end of 

the same, (a predetermined age is not set due to the variation of the ages established in 

the educational systems of the different countries) ; (c) the studies could present a 

quantitative design (observational, experimental or quasi-experimental), qualitative or 

mixed.  

The exclusion criteria were established: (a) articles that did not raise among their 

objectives the study of victimization in transgender people; (b) that the study population 

is outside the school stage established in the inclusion criteria; (c) secondary studies 

(narrative or systematic reviews). 

Search strategy and sources of information for the identification of studies. 

A systematic search will be carried out in the following electronic databases: 

Pubmed / Medline, PsycINFO, Cochrane, Lilacs and Web of Science. The main 

descriptors used were: Transgender OR transex * OR gender inconguence AND school 

violence OR bullying OR school harassment OR victimization OR transphobia. The 



search will be carried out by two independent researchers who will prepare lists of 

potentially eligible articles. These listings will be subsequently agreed, resolving 

disagreements through the intervention of a third reviewer. 

Risk of bias assessment. 

The selected studies will be subsequently subjected to risk analysis of bias, 

which will be carried out by two independent reviewers. The instruments used by these 

reviewers will be the critical evaluation and reading tools proposed by the Critical 

Appraisal Skills Program for qualitative studies (Cano Arana, González Gil, & Cabello 

López, 2010), as well as the STROBE initiative statement for observational studies 

(Von Elm et al., 2007) and the CONSORT statement for experimental and quasi-

experimental studies (Grant, 2018). The cut-off point for the eligibility of the studies 

will be established based on the quality of the selected studies. Finally, reliability is 

calculated using an intraclass correlation analysis. 

 Data extraction. 

The studies finally included in the systematic review will be coded in an Excel 

database by the first author. The coding will be reviewed by the second author, and the 

doubts, if they exist, will be resolved through the discussion between the two authors. 

Subsequently, summary tables will be created in which the data of each selected study 

will be recorded according to the following categories: date and country of study, 

research objective, size and age of the sample used, study design, monitoring, main 

outcome measures, significant results and conclusions. 

 



Analysis and synthesis of scientific evidence. 

For quantitative studies it is intended to perform a quantitative synthesis of the 

results (meta-analysis). In the event that it was not possible due to the high 

heterogeneity in the outcome measures, a narrative synthesis will be carried out. In the 

case of qualitative studies, the indications of (Williams, Smith, & Papathomas, 2014) 

will be taken into account. The categories obtained in the different studies will be 

grouped into common themes from which the narrative synthesis of the results will be 

developed. 
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Table 1. Quality assessment of included studies. 

 


